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Abstract : 
The implementation of the education sector in Indonesia is currently facing some 
problems. The learning process seems unclear and far from real life. Thus, students 
find it difficult in understanding the values in learning a subject. Indeed, this indicates 
the low quality of education in schools. This research is qualitative with data 
collection methods through documentation and literature review from various 
primary and secondary data. The findings of this study indicate that the learning 
process in contextualization is conducted by integrative learning. Integrative learning 
can be applied with topics about a discourse discussed from various points of view, 
and disciplines are interrelated and overlapping. In addition to creating effectiveness 
in integrative learning time, it also creates a direct experience. Therefore, students can 
add strength to accept, store, and apply the concepts that have been learned. This 
research implies that Integrative learning also helps students learn completely and 
meaningfully, not only by understanding and memorizing it. Thus, it is easily applied 
by students in everyday life. Research from a school that uses the concept of a natural 
school that applies integrative learning in all subjects gave rise to the author's 
curiosity about the implementation of integrative learning in the school. 
Keywords : Student Welfare, Science, Islamic Education. 
 
Abstrak : 
Penyelenggaraan pendidikan di Indonesia saat ini menghadapi beberapa 
permasalahan. Proses pembelajaran terkesan tidak jelas dan jauh dari kehidupan 
nyata. Dengan demikian, siswa merasa kesulitan dalam memahami nilai-nilai dalam 
pembelajaran mata pelajaran. Memang, ini menunjukkan rendahnya kualitas 
pendidikan di sekolah. Penelitian ini adalah jenis kualitatif dengan metode 
pengumpulan data melalui dokumentasi dan literatur review dari berbagai data 
primer dan data sekunder. Temuan penelitian ini menunjukkan bahwa proses 
pembelajaran dalam kontekstualisasi dilakukan dengan pembelajaran integratif. 
Pembelajaran integratif dapat diterapkan dengan topik-topik tentang suatu wacana 
yang dibahas dari berbagai sudut pandang dan disiplin ilmu yang saling terkait dan 
tumpang tindih. Selain menciptakan efektifitas dalam waktu pembelajaran integratif, 
juga menciptakan pengalaman langsung. Dengan demikian siswa dapat menambah 
kekuatan untuk menerima, menyimpan, dan menerapkan konsep yang telah 
dipelajari. Implikasi penelitian ini adalah pembelajaran integratif juga membantu 
siswa belajar secara utuh dan bermakna, tidak hanya memahami dan menghafalnya 
saja. Sehingga mudah diterapkan oleh siswa dalam kehidupan sehari-hari. Penelitian 
dari sebuah sekolah yang menggunakan konsep sekolah alam yang menerapkan 
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pembelajaran integratif pada semua mata pelajaran memunculkan rasa ingin tahu 
penulis tentang penerapan pembelajaran integratif di sekolah tersebut. 




Nowadays, juvenile delinquency in Indonesia is increasingly becoming a 
public conversation. In mass media such as television, radio, and the internet, 
reports about juvenile delinquency, such as drug cases, alcohol cases and 
immoral acts. This illustrates the need for guidance with educational values to 
teenagers in this country. Therefore, this indicates the low morals of children in 
this country. It is due to non-selective perspective on western culture that needs 
to be addressed together. Thus, the young generation is not influenced by 
viruses that will destroy their morality. Islamic Education (PAI) in schools is a 
subject matter that can be used as a basis for value development, prevention 
and at the same time as a moral formation for students, especially in schools 
(Mansir, F,  2020). School-age is the period when children grow rapidly. The 
Islamic Education subject can be used as a foundation for education to underlie 
and fortify moral things for developing children (Abdullah, M.A, 2017). Thus, 
Islamic Education is expected to contribute to the formation of human beings 
who are faithful, pious, intelligent and appearing so they can live in society, 
nation and state. 
Islamic education is more oriented to learning about Islam. So, many people 
know the values of religious teachings, but their behavior is irrelevant to the 
values of religious teachings. Based on (Abdullah, 1998), religious education 
has recently been more concentrated on cognitive theoretical issues of religion, 
and has less focus on teaching the problem of how to change cognitive things 
into meanings and values that need to be internalized in students in various 
ways and media as well. Unpleasant, pressing, and boring conditions at school 
will result in patterns of students who react negatively, such as stress, boredom, 
alienation, loneliness and depression. These conditions will have an impact on 
individual assessments of their schools. Measuring students' subjective 
assessments of meeting needs in school is called school wellbeing, developed by 
(Konu and Rimpela, 2002). Students' well-being can be seen from their 
assessment of the state of their own school, how the school's role in their 
learning process, especially for students.  
Moreover, school is a potential means of shaping individual personalities as 
well as good social concepts that will ultimately provide welfare to students. 
School well-being programs are important to be implemented in schools 
because students who are healthy, feel happy and prosperous in participating 
in class lessons, can learn effectively and make a positive contribution to 
schools and more broadly to the community (Konu & Lintonen, 2006). The 
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school well-being concept has prospect that the welfare of students' schools is 
more important, such as the assessment of students in assessing the feasibility 
of their school as a learning environment that is able to provide support, a sense 
of security, and comfort. (Shah, 2007) argued that the success or failure of 
achieving educational goals highly depends on the learning process 
experienced at school. Therefore, school needs to create comfortable, pleasant 
and fun conditions. It affects students' assessment of their school. 
The facts described indicate that there is still no school well-being achieved 
in students. It is marked by a sense of discomfort, dissatisfaction, and poor 
quality of school life among junior high school students in Yogyakarta City. 
Theoretically, this can occur because of the students' own psychological 
condition. According to (Shoshani & Slone, 2013) junior high school students 
who are still in their early adolescence development are experiencing a 
transition period, both developmentally transitions from childhood to 
adulthood, and school transitions from elementary to junior high school also 
affect the welfare of adolescents as students in school. Based on (Khatimah, 
2015), school well-being is determined by two factors, internal and external 
individuals. (Khatimah, 2015) explained that internal factors are students' 
personal basic assets, such as students who have high learning motivation, high 
discipline, good cooperation, have good learning strategies and good learning 
initiatives, while external factors include good infrastructure, management. 
school, good interaction between teachers and friends and full support from 
parents. 
Based on the background of the problems above, the researcher tries to 
examine how to maximize the function of Guidance and Counseling (BK) 
services in schools as an effort to create student welfare in schools (student 
wellbeing). This is based on the fact that Guidance and Counseling in schools is 
a service center for students to develop their potential and also helps students 
in alleviating the problems they are experiencing, both from a social, personal, 
career and learning perspective. This research is different from other research. 
Therefore, this topic focuses on efforts to integrate religion and science in 
shaping the character of student, usually a lot of research is only on the issue of 
character formation. However, has no direction or cause for the formation of the 
character. Therefore, the purpose of this research is to explain and find out that 
contextualized learning can be done with integrative learning. Integrative 
learning can be applied to topics about a discourse that are discussed from 
various perspectives and disciplines that are interrelated and overlapping, 
especially in Islamic religious education. 
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RESEARCH METHOD  
This Research is a qualitative type with data collection methods through 
documentation and literature review from various primary and secondary data. 
The research method that I use in the study of science in the al-Qur'an in 
schools and madrasas with the title of the combination of science and religion 
towards the pillars of embodiment of wellbeing students uses qualitative 
methods that are literary, namely by using literature studies or books and 
journals as the main object. Then the type of method is qualitative research, 
namely the type of research that produces findings with descriptive data that 
are not achieved using statistical procedures. With the method of collecting 
several sources related to the integration of science and religion to the pillars of 
student wellbeing such as articles and journals, there is a separation between 
jurals and articles that discuss science and religion towards the pillars of 
embodiment of wellbeing students.  
 
FINDINGS AND DISCUSSION 
Guidance and counseling are expert services by counselors (guidance and 
counseling teachers). Counselors are one of the educational qualifications, such 
as educational personnel. It is educational personnel who had a specialization 
in the field of guidance and counseling. They participate in organizing 
education, (Kamaluddin, 2011). The principles of guidance and counseling 
describe the basic points of thought used as guidelines for the implementation 
program or rules of the game that must be followed in the implementation of 
the guidance service program. It can also be used as a set of practical bases or 
rules of the game that must be followed in the implementation of the guidance 
and counseling service program in school, (Kurniati, 2018). 
Guidance and counseling in the formal education is a process of facilitating 
the development of learners/students in the formal education. It is 
programmed in a systematic, objective, logical and sustainable manner. The 
guidance program is intended to assist students achieve independence in the 
form of the ability to understand themselves and their environment, accept, 
direct decision making, and realize themselves responsibly, to achieve 
happiness in their lives, (Ramli et al., 2017). The functions of guidance and 
counseling are as follows: 1) Understanding function, of helping participants 
understand themselves and the environment; 2) Prevention function, it is to 
help students to be able to prevent or avoid themselves from various problems 
that can hinder their development; 3) Alleviation function, it is a function to 
help students overcome the problems in it; 4) Maintenance and Development 
Function, it is a function to help students maintain and develop various 
potentials and positive conditions they have; 5) Advocacy function, it is to assist 
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students in obtaining a defense of their rights and or interests that do not 
receive enough attention (Kamaluddin, 2011). 
Guidance and counseling aim to help students achieve optimal 
developmental tasks as creatures of God, social, and personal. Furthermore, the 
purpose of guidance and counseling is to assist individuals in achieving: (a) 
personal happiness as a creature of God, (b) a productive and effective life in 
society, (c) living together with other individuals, (d) harmony between 
ambition and the abilities they have. Thus, students can enjoy the happiness of 
their life and can make a meaningful contribution to the life of society in 
general (DTK, 2008). A new orientation of Guidance and counseling that is 
developmental, prevention, and preventive approaches is currently needed. 
With this new orientation, it does not mean that clinical guidance and 
counseling efforts are eliminated, but efforts to provide guidance and 
counseling services should be prioritized and prioritized for development and 
prevention in nature. Therefore, guidance and counseling in school will benefit 
all students, not only students that have had problems (Barriyati, 2004). 
 
The Integration of Science and Religious Education 
In the current era of global transformation, in which students are very 
critical and their mindset is increasingly advanced. It seems that it is a big and 
tough challenge for religious teachers to face. The example of the word 
"reading" which was first accepted by the Prophet Muhammad SAW can be 
described more broadly, in detail and a little scientifically. For example, we see 
that it is from commandment to read that the takeover of knowledge spreads 
throughout the world. Thus, science is the collection of human knowledge 
collected through the assessment process and can be obtained by ratios. This 
means that it can be rationalized, in other words science is the collection of 
human collective rationality, (Kadir, 2009). 
In the discourse of science and religion, integration in the generic sense is 
an attempt to combine science and religion. (Baqir, 2005) once proposed what 
he called "valid integration", but on another occasion criticized "naive 
integration" (a term he used to describe the tendency to superficially match 
scriptures with scientific findings). This phenomenon is almost similar to the 
term Bucaillisme, that is a defensive-apologetic attitude of some Muslim 
intellectuals, (Arifudin, 2016). 
The idea of integrating science and religion in the context of Islamic 
civilization is identified by (Nasr, 1987) with traditional scientific terminology, 
to distinguish in general from positivistic and reductionistic modern era 
science. Science in the context of Islamic civilization is seen as a scientific and 
intellectual tradition that always seeks to apply different methods based on the 
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nature of the subject being studied and the ways of understanding the subject. 
Muslim scientists, in imparting and developing a wide variety of sciences, have 
used every avenue of knowledge open to mankind, from racialization and 
interpretation of the Scriptures to observation and experimentation (Bakar, 
1994; Arifudin, 2016). 
The idea of integration (Islamic values and science) is an "outdated" concept 
to be discussed again, giving that the dichotomy has been rooted since the last 
medieval century. However, the development of ideas for deeper examination 
is able to provide a very broad spectrum, even become something that is 
interesting to be studied and examined critically. Thus, the problem of the 
dichotomy of knowledge is expected not to have wider implications in the 
implementation of Islamic education, especially in the midst of the efforts of 
Muslims to make reforms in order to improve the quality of Islamic education 
that is still left behind and marginalized (Karim, 2016). In the practice of Islamic 
education, there are still failures. It is caused by the practice of education that 
must pay attention to the cognitive aspects alone, ignoring the fostering of 
affective and conative-volitive aspects, such as the determination to practice the 
values of religious teachings. As a result, there is a gap between knowledge and 
experience in religious life (Chanifudin & Nuriyati, 2020). 
According to (Adawiyah, 2016) argued that the secular western concept 
negates and separates faith and science. As a consequence, this knowledge 
generates scientists without faith. Science without belief in the oneness of God 
will mislead and can generate an anti-religion attitude. besides, knowledge 
without guidance and wisdom will only make scientists away from faith. The 
description above provides motivation and clues to us that al-Qur’an really 
encourages people to develop science. There is no separation between religious 
and natural sciences. This is based on the universality of Islam, whose teachings 
cover all aspects of life and this is in line with the function of the Koran as a 
blessing for the universe. All one knowledge comes from the Only One God. It 
is expected that this can be an afterthought that science is important, especially 
science that is strengthened by faith (tauhid), because science is like a lamp of 
life and faith or religion is the guide. 
Character of Student 
The term character is connected and exchanged with the term ethics, 
morals, and/or values and is related to moral strength, has the connotation of 
"positive" not neutral (Kemendiknas, 2010). Therefore, character education can 
be broadly defined as education that develops cultural values and national 
character in students so that they have values and character as their own 
character, apply these values in their own lives as members of society, and 
religious citizens, nationalist, productive, and creative (Ainiyah, 2013). 
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Character education is based on basic human character that comes from 
universal (absolute) moral values that originate from the revealed religion 
which is also called the golden rule (Anwar, 2016). Character education in 
schools is a very important need so that the next generation can be equipped 
with basic abilities that are not only able to be lifelong learning as an important 
character for living in a global reform era, but can function as a positive role as 
well individuals, family members, citizens, and as citizens of the world 
(Ningsih, 2019: Jailani et al., 2019). 
Evaluation of the success of character education certainly can’t be assessed 
by a formative or summative test showed in the score. Yet, the measure of the 
success of character education is the formation of students with character; 
moral, cultured, polite, religious, creative, innovative which are applied in life 
throughout his life. Therefore, of course there is no appropriate evaluation tool 
that can immediately show the success of character education (Ainiyah, 2013). 
Basically, science and religion are very continuous. The results of my research 
aimed to reveal that emotional intelligence plays a role in determining school 
well-being and is in line with previous research conducted in the field of 
education, and solutions that can help to make things easier in the field of 
education. All results from this journal are original quotes from reliable sources 
that discuss wellbeing students in science and religion. Emotional intelligence 
requires students to face problems in everyday life both problems at home and 
problems at school in order to improve student welfare. 
a. Student Wellbeing 
Comprehensive research of student welfare formulates that student welfare 
as attitudes, health, mood, resilience and student satisfaction with themselves 
as well as relationships with other people and experiences at school. The 
definition of student welfare itself is the degree to which students function in 
the school community (Fraillon, 2004) and the degree to which students feel 
good in the school environment (Fraine, Landeghem, Damme, & Onghena, 
2005). The function of the degree of student effectiveness can be seen from 2 
sides, the first is on the intrapersonal side and the second is interpersonal. 
intrapersonal itself is the internalization of self-feelings as students and the 
effectiveness of functions in the school environment. Whereas, interpersonal is 
an assessment of students on the environment and the effectiveness function in 
the community or school environment. Therefore, from the explanation that has 
been described, it can be concluded that the welfare of students includes a 
relatively consistent state which can be seen from positive, resilient attitudes 
and moods, and also satisfaction with oneself, or those related to other people 
such as teachers. , or peers, and of course the expectations of a good school. 
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The dimensions of student welfare in schools are formulated by Karyani, 
Prihartanti, (Dinar et al, 2015) into several dimensions, namely: 
1)Social dimensions, it is welfare related to feeling comfortable in 
interpersonal relationships in the school environment both to friends, teachers 
and school staff 
2) cognitive dimensions, it is well-being related to cognitive satisfaction, 
for example in solving problems and academic achievement, 
3) the emotional dimension,it is welfare related to positive emotions, for 
example, joy, enthusiasm, optimism, 
4) the personal dimension, it is welfare in personal development, which is 
related to identity, independence and personal integrity. 
5) the physical dimension, it is the well-being associated with the feeling 
of being satisfied with health and material needs, and 
6) the spiritual dimension, it is welfare related to the spirit to relate to 
God.  
From the explanation above, it can be seen that the concept of students 
wellbeing has an impact on the social, cognitive, emotional, personal, physical 
and spiritual aspects of students. Several kinds of dimensions contained in this 
wellbeing concept provide the concept of a broad development of the wellbeing 
construct. In the community at school, the concept of well-being is better known 
as student well-being. (Pollard and Lee, 2003) describe 5 dimensions of student 
well-being, namely: Physical well-being, Economic Well-being, Psychological 
well-being, Cognitive well-being, and Social well-being.g. 
b. The Relation between student wellbeing with science and religion  
Science and religion can’t be separated because these two things have a 
very important role in life on this earth. In this more modern era, with the 
development of technology and the development of science that is increasingly 
sophisticated, it does not rule out that it will affect religion in human life 
because basically, Islam is embedded in the al-Qur'an. The effect of science and 
religion has attracted the attention of all circles, especially those who have a 
relation between the two. This is proven by the fact that many religious views 
and doctrines are in conflict with modern scientific theory. 
In fact, religion has a relation with science in a pattern that is not too 
difficult (simple). In addition, there is a spectrum that covers quite a wide range 
of views on relations in science and religion: from the extremes of conflict to 
total dissolution. This side of conflict has views of science and religion that are 
interistically opposed. Furthermore, in the conflict, the two of them can’t be 
united because basically one person can’t simultaneously support the theory of 
science and religion. Meanwhile, the religious argued otherwise, for them, 
science do not have the authority to explain everything on earth. The ratio 
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possessed by humans as the only scientific instrument is very limited and 
limited. 
The independent side holds the view that religion and science have 
problems, work areas, independent, separate and abash methods of their own. 
Although they do not need to meet (contact), the two of them must respect each 
other's integrity. As for the side of contact or dialogue on the contrary, from the 
point of contact or dialogue, it has suggestions that science and religion can 
both exchange views to enrich perspectives and reality. In fact, the two of them 
can not deliberate well. From this dialogue model, it will become a point of 
similarity between science and religion. The similarity between science and 
religion based on Barbour can occur in the similarities of methodology and 
concepts. Methodologically the truth of science is not always objective as 
religion is not always subjective. Meanwhile, conceptually, both of them find 
the estuary of similarities, for example in information communication theory. 
Meanwhile, if viewed from the confirmation or the integration side, it 
suggests that religion and science mutually reinforce each other, especially on 
basic assumptions about reality, without having to lose their respective 
identities. This can prove that cience strengthens and supports the belief about 
God as the creator of the universe. Besides the four theories in the debate on the 
relation between science and religion above, the reality that arises as a result of 
scientific progress is to give an effect in the form of the birth of an attitude of 
deifying human rationality, measuring success in material terms and claiming 
religion as an obstacle to human progress and freedom. 
c. Student wellbeing based on science  
In a narrow sense, science can be interpreted to show natural science that is 
quantitative and objective. Science can also be interpreted as science. Science is 
a science that basically means various meanings or contains more than one 
meaning. Based on Hergenhahn and Olson, Science (Scientific Sciences) is a 
combination of two ancient philosophies about the origin of knowledge. One of 
them is rationalism, it states that a person can use his/her mind to convey his 
knowledge, or in other words by thinking, reasoning and using logic. In a 
straightforward way, science can be defined as a systematic body of knowledge 
that comes from scientific discoveries since time immemorial. Science can also 
be interpreted as a special method to solve a scientific problem and can make 
science continue to develop and revise various existing knowledge. In addition, 
science can also be interpreted as new discoveries or new things that can help 
solve technical problems, which are nothing but technology. Technology is a 
real characteristic of the application of science, a logical consequence of science 
having the power to do something. Thus, one of the popular definitions of 
science usually includes technology in it. 
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d. The Depiction of Subjective Well-Being 
Based on (Schimmel, 2009), happiness can be seen from an individual's 
assessment of the overall quality of life. Subjective well-being is a form of 
happiness that emphasizes pleasant emotional experiences. It involves a high 
status of positive effects and low negative effects on an individual. "Cognitive 
evaluation is conducted when an individual gives a conscious evaluation and 
assesses their satisfaction with life as a whole or an evaluative assessment of 
specific aspects of life, such as job satisfaction, interests, and relationships." The 
affective reaction in subjective well-being is an individual’s reaction to the 
events in life that includes emotions that are pleasant and emotions that are not 
fun. "From some of the definitions that have been put forward, it can be 
interpreted that subjective well-being is an expression of an individual's 
feelings about his life in various circumstances that occur and are experienced, 
whether it is seen based on happiness and satisfaction in life. 
 
The Aspects of Subjective Well-Being 
“(Diener and Scollon, 2003) state that there are two main aspects of 
subjective wellbeing, such as life satisfaction and affect (positive feelings and 
negative feelings)”. The description below will discuss each aspect from the 
perspective of a psychologist. 
1. Affect 
"According to (Diener and Lucas, 1999), affect is a combination of mood 
and emotion. It means that when talking about affect, the term mood often 
appears. In the term mood includes a more specific meaning, such as a 
condition of feeling that is repeated but with an intensity that can be considered 
light. "Affect can be affected by existing or adopted values." Affect of religious 
people will be affected by values. religion. 
"In this research, affect is defined as the mood experienced by individuals 
in enjoying their past and present experiences. If the individual has positive 
affect, he will be enthusiastic, active, marked by high energy, full of 
concentration, and full of comfort. Meanwhile, if you have negative effects, the 
individual will feel tension and discomfort as a result of various unpleasant 
moods such as anger and so on. 
2. Life Satisfaction 
"Based on (Sheldon and Linda, 2001), life satisfaction will be achieved if 
there is a suitability between aspire to and reality. Conformity can be related to 
achievement or other dimensions of life, such as satisfaction with family, school 
and satisfaction with friends. 
"In this research, life satisfaction is defined as a cognitive evaluation of an 
individual in enjoying his past and present experiences. Satisfied individuals 
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have an assessment that what they have achieved or obtained is in accordance 
with their expectation or ideals and have a positive view of their life in the 
future. 
The Component of Subjective well-being 
 According to (Diener, 1984), the Subjective Well-Being component is 
divided into two general components, as follow: 
1)Cognitive Component 
The cognitive component is an evaluation of life satisfaction, that is 
defined as an assessment of a person's life. Evaluation of life satisfaction can be 
divided into: 
a) Evaluation of life satisfaction globally (life satisfaction) is the overall 
evaluation of the respondent on his life. Global life satisfaction is intended to 
present respondents' general and reflective assessment of their lives. More 
specifically, life satisfaction globally involves an individual's perception of 
comparing their life conditions with their unique standards. 
b) Evaluation of satisfaction in a particular domain is an assessment that a 
person makes in evaluating the domains in his life, such as physical and mental 
health, work, recreation, social relationships and family. The two components 
are not completely separate. Evaluation of life satisfaction globally is a 
reflection of a person's perception of the things in his life, coupled with how 
culture affects a person's positive outlook on life. 
2) affective component  
“The affective component of subjective well-being reflects basic 
experiences in events that occur in an individual's life. By examining the types 
of affective reactions, a researcher can understand how an individual evaluates 
conditions and events in his life. The affective component of subjective well-
being can be divided into: 
a) Positive affect  
"Positive affec represents pleasant moods and emotions such as affection." 
Positive or pleasant emotions are part of subjective well-being because these 
emotions reflect an individual's reactions to events that show that life is going 
according to what he wants. " Positive affect can be seen from specific emotions 
such as being interested or interested in something (interested), excited 
(excited), strong (strong), enthusiastic (enthusiastic), alert or ready (alert), 
proud (proud), excited (inspired), full determined (determined), attentive 
(attentive), and active (active)”. 
b) Negative affect  
 Negative affect is the potential for unpleasant emotions and moods. It 
reflects the negative responses that an individuak experiences as their reactions 
to life, health, circumstances, and events they experience. Negative affect can be 
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seen from specific emotions such as sad or distressed, disappointed, guilty, 
scared, hostile, (hostile), irritable, shamed, nervous, jittery, afraid. According to 
(Veenhoven, 2008), there are 16 components of subjective well-being, such as 
the hedonic level of affect and contentment (satisfaction).” The hedonic level of 
affect is the extent to which various kinds of feelings, emotions, moods and 
experiences of pleasant people affect the characters. Veenhoven also said the 
hedonic level of affect is the same as affective from subjective well-being. 
Meanwhile, content (satisfaction) is the level where the individual feels that his 
or her wishes must be fulfilled. This concept is the same as the definition of 
cognitive subjective well-being. This concept presupposes that the individual 
has developed some desires and has formed an idea of their realization. This 
conception of happiness as a "trinity" helps to put various theories on how to 
judge how happy we are. 
  "It can be concluded that there are two components in subjective well-
being, such as the cognitive component and the affective component, where the 
cognitive component functions as an evaluation process of life satisfaction, 
while the affective component is a reflection of experiences related to events 
that occur in an individual's life. 
Based on (Schimmel, 2009), happiness can be seen from the quality of the 
individual and the quality of his life. Subjective well-being is a form of 
happiness that emphasizes pleasant emotional experiences. (Diener and 
Scollon, 2003) stated that there are two main aspects of subjective well-being, 
life satisfaction and affect (positive feelings and negative feelings). According to 
(Diener and Lucas, 1999), affect is a combination of mood and emotion. It 
means that when talking about affect, the term mood often appears. In terms of 
mood, it is covered more specifically, namely conditions that are repeated but 
with an intensity that can be said to be still mild. Affect can be measured by 
existing or espoused values. Affect of religious people will judge their religious 
values. In research, affect is defined as the mood in which the individual enjoys 
his past and present experiences.  
If the individual has positive affect, he will be enthusiastic, active, who is 
cultivated with high energy, full of concentration, and full of comfort. 
Meanwhile, if an individual has negative effects, the individual will feel and 
feel uncomfortable as a result of various unpleasant moods such as anger and 
so on. According to (Sheldon and Linda, 2001), life satisfaction will be achieved 
if there is a sustainability between what individual aspire to and provision. The 
cognitive component is an evaluation of an individual's perceived judgment. 
Evaluation of life satisfaction can be divided into: a) Evaluation of life 
satisfaction globally, it is evaluation of life as a whole. b) Evaluation of 
satisfaction satisfaction in certain domains, made by a person in the domain of 
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his life, such as physical and mental health, work, recreation, social 
relationships and family.  
The definition of student welfare is the level of student functioning 
effectiveness in the school community (Fraillon, 2004) and the degree to which 
students feel comfortable in the school environment (Fraine, Landeghem, 
Damme, & Onghena, 2005; Karim et al., 2020). The affective component of 
subjective well-being reflects basic experiences in events that occur in an 
individual's life. By examining the types of reactions from the existing reactions, 
a researcher can understand the way an individual behaves in conditions and 
events in his life. The affective component of subjective well-being can be 
divided into: While the content (satisfaction) is the level at which individuals 
feel that their desires must be fulfilled. This concept is the same as the cognitive 
definition of subjective well-being. This concept presupposes that the 
individual has developed some desires and has formed an idea of their 
realization. This conception of happiness as the "trinity" helps to put various 
theories on how to judge our happiness. 
 
CONCLUSION  
The function of the degree of student effectiveness can be seen from 2 sides, 
the first is on the intrapersonal side and the second is interpersonal. The 
spiritual dimension is welfare related to the spirit to relate to God. From the 
explanation above, it can be seen that the concept of student welfare has an 
impact on the social, cognitive, emotional, personal, physical and spiritual 
aspects of students. Several kinds of dimensions are contained in the concept of 
welfare which provides a broad developmental concept of the welfare 
construct. The effect of science and religion has attracted the attention of all 
circles, especially those who have a relationship between. This is proven by the 
fact that many religious views and doctrines are in conflict with modern 
scientific theory. In fact, religion has a relation with science in a pattern that is 
not too difficult (simple). this conflict faction has an interactive view of science 
and religion. The contrasting (independent) side holds the view that religion 
and science are problems, the work area, the method itself is autonomous, and 
separate. But in reality, they cannot deliberate properly. Methodologically, 
scientific truth is not always objective and religion is not always subjective. 
For the suggestion, emotional intelligence should be improved by 
increasing emotional sensitivity both in each student and in others as well as 
increasing motivation training and emotional management. Thus, students can 
improve school well-being and even well-being in a broader context. For 
teachers and school management to provide support for increasing student 
sensitivity to emotions and facilitate and improve services based on emotional 
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aspects to ensure student school wellbeing, and for researchers and scientific 
study enthusiasts to continue to provide a broader overview of school well-
being, either in relation to other variables as well as in strengthening the 
concept and psychological dynamics of school well-being. 
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